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Where Stars Shine  

Pupil Premium Strategy 2016 -17 

How much money wil l the school receive this year?  

The amount of money for Pupil Premium that the school will receive this year is £58,080.  

There are 45 pupils eligible for Pupil Premium funding (out of 214 pupils on role) 

2015-16 Pupil Premium funding - £65,000 

2014-15 Pupil Premium funding - £64,680 

What are the main barriers that affect pupils at our school? 

Some children can face difficulties or “barriers” to their learning and these are the “barriers” that we 

have identified for children in our school. We asked pupils and teachers what they thought were the 

barriers to learning that they experienced. We also looked very closely at information from tests to 

see if there are groups of children who particularly experience difficulties in their learning.  

These are the barriers to learning in King David School: 

 Low attendance and punctuality is a barrier to learning for ALL children – you’ve got to be at 

school as much as possible to take full advantage of the educational experiences and social 

experiences offered. 

 Social and emotional issues for children cause barriers to learning. 

 Children who experience less use of English when English is not the language spoken at 

home see this as a barrier to their learning. 

 Where children who are disadvantaged also have Special Educational Needs or have English 

as an Additional Language (or both), this leads to less progress and lower attainment. 

 Where families who do not engage with the school or families who have difficulties in 

understanding and engaging with the educational system, this impacts on the child’s 

learning and life aspirations. 

 Families where their financial situation has an impact upon the aspirations or where their 

home- life experiences impacts on the child’s learning and life experiences lead to lower 

attainment and progress. 

 Lack of opportunities to use concrete equipment in their learning, a lack of independent, 

challenging learning opportunities in school and at home lead to lower attainment and 

progress. 

These are our objectives for using our Pupil Premium with our reasons and the intended impact.  

Objectives and costs Reasoning Intended impact 

1. During this year, children eligible for pupil 
premium funding will receive targeted 

Our school data 
shows that 

Higher rates of 
attainment progress 
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interventions, tailored specifically to their 
learning needs to ensure they achieve their 
attainment targets and make the same 
progress as non- pupil premium children, 
using outside agencies to provide expert 
advice and support. 

 
Deputy head leadership and teaching intervention 
costs 2 days a week including PP and SEND 
leadership and additional teaching hours by TAs - 
£53,368 
Outside agencies costs per year (Educational 
Psychologist and Pupil and School Support)  – £306 
 

disadvantaged 
children are not 
achieving in line with 
the non - pupil 
premium children in 
all year groups for 
Reading, Writing and 
Mathematics. 

across school for 
disadvantaged pupils in 
Maths and English. 
Children meet or 
exceed their personal 
targets.  

Spring Review 

Direct Comparison 

Reading Whole 
School 

Disadvantaged Autumn 
Gap 

Whole 
School 

Disadvantaged Spring 
Gap 

 Autumn 
2016 

Autumn 2016 Autumn 
2016 

Spring 
2017 

Spring 2017  

Working 
towards 

20.3% 33.7% 13.4% 12.9% 25.4% 12.5% 

Expected  59.6% 49.7% -9.9% 63.4% 58.8% -4.6% 

At greater 
depth 

19.9% 16.5% -3.5% 23.5% 15.6% -7.9% 

Gap between whole school and disadvantaged at working towards decreased by 0.9% 
Gap between whole school and disadvantaged at expected decreased by 5.3% 
Gap between whole school and pupil premium at greater depth increased by 4.4% 
Targeting the disadvantaged children who are working towards to expected has had some success 
across the school. 
Actions following Spring analysis: 
Individual classroom analyses have been made and shared with the class teachers, who were also 
part of data analysis meetings, where the focus is on closing the gap for disadvantaged children. 
Teachers have been asked to change focus where necessary and plan, do and review for the 
disadvantaged children to further progress. 
 
Direct Comparison 

Writing Whole 
School 

Disadvantaged Autumn 
Gap 

Whole 
School 

Disadvantaged Spring 
Gap 

 Autumn 
2016 

Autumn 2016 Autumn 
2016 

Spring 
2017 

Spring 2017  

Working 
towards 

26.4% 45.3% 18.9 19.5%  35.3% 15.8 

Expected  56.6% 47.1% -9.5 52.4% 46.9% -5.5 

At greater 
depth 

16.8% 7.5% -9.3 27.9% 14.7% -13.2 

From aut ’16 to spring ’17: 
Gap between whole school and disadvantaged at working towards expected decreased by 3.1% 
Gap between whole school and disadvantaged at expected decreased by 4% 
Gap between whole school and pupil premium at greater depth increased by 3.9% 
Targeting the disadvantaged children who are working towards to expected has had some success 
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across the school. 
• Actions following Spring analysis: 
Whole school target for writing, including disadvantaged children.  
Extra teaching sessions allocated for Year 2 disadvantaged children for writing and maths. 
Identified children who have slipped and focus in guided writing and extra sessions with 
disadvantaged teacher, where appropriate. 
See above where there has been whole school data analyses class by class, compared with 
disadvantaged progress. 
 Direct Comparison 

Maths Whole 
School 

Disadvantaged Autumn 
Gap 

Whole 
School 

Disadvantaged Spring 
Gap 

 Autumn 
2016 

Autumn 2016 Autumn 
2016 

Spring 
2017 

Spring 2017 Spring 
2017 

Working 
towards 

22.8% 38.6% 15.8% 17.3%  29.9% 12.6% 

Expected  48.8% 47.5% -1.3% 50.7% 49.8% -0.9% 

At greater 
depth 

28.3% 13.8% -14.5% 31.8% 20.1% -11.7% 

From aut ’16 to spring ’17: 
 
Gap between whole school and disadvantaged at working towards decreased by 3.2% 
Gap between whole school and disadvantaged at expected decreased by 0.4% 
Gap between whole school and pupil premium at greater depth decreased by 2.8 % 
• Targeting the disadvantaged children who are working towards to expected has had some 
success across the school. 
Individual children identified through class by class data analyses and targeted by class teacher, use 
of teaching assistants, use of programmes such as Springboard and sessions with disadvantaged 
teacher. 
 

2. During this year, increase attendance and 
punctuality for disadvantaged children to 
at least that of the national average, using 
support of a pupil and parent support 
outside agency called the Malachi Trust. 

Where children dip below 92% attendance, analyse 
attendance patterns, and invite parents to meet 
regarding reasons for reasons behind attendance 
issues and decide on a strategy as appropriate. 
Monitor and review. 
See Deputy Head time and TA time for above 
objectives. 
Malachi Trust- ½ a day per 44 weeks - £4,512 
Malachi Trust - £1000 from our Pupil Premium 
fund. 
We have secured further funding from the charity 
arm of the school, “King David Religious Education 
Support” to fund the remaining amount for the 
Malachi Trust. This is a substantial amount - 
£3,512.  
 

Attendance is lower 
for disadvantaged 
children and this 
affects their stability, 
performance, 
attainment and 
progress.  
Part of the KDRES 
remit, as a charity, is 
to provide highly 
targeted support for 
pupils. Using the 
Malachi Trust will 
support targeted 
disadvantaged 
children and their 
parents where 
attendance is a 
considerable barrier 
to learning. 

Increased attendance 
and punctuality in line 
with national average 
and that this increase 
will ensure attainment 
and progress is in line 
with that of non -
disadvantaged children 
in school and 
nationally. 
 

Spring review 
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Disadvantaged pupil attendance is 95.19% in spring 2017 compared with the non-disadvantaged 
pupils at 95.22%. While attendance cannot said to be a factor for the gap in attainment, drilling 
down into individual pupils and their attendance is a factor for some children.  
Data analysis for year groups shows that disadvantaged children in Y2, Y5 and Y6 still remain a focus.  
Following liaison and interventions from the Malachi Trust for a pupil, the attendance and 
punctuality of a child has improved from 83% to 87%. 
Two of the families who we approached to use this intervention tackle their child’s attendance and 
punctuality have refused to work with the Malachi. The spaces have been reallocated. We continue 
to use other methods, including prize incentives and absence phone calls home. Prizes and phone 
calls home have worked for pupils to increase their attendance from 83% to 90% and a persistent 
absentee to a consistent 93.1% attendance. 
Work is still ongoing with liaising with families to work to improve attendance. 4/6 disadvantaged 
persistence absentees are children with SEND.  

3. Pupil emotional well-being to improve 
using outside agencies linking with other 
schools to help disadvantaged children to 
understand their feelings and build a bank 
of strategies for their own personal 
motivation, resilience to build stronger life 
opportunities and raise aspirations. 

See above target costs. 
 
 

Use of pupil 
interviews where 
33% of 
disadvantaged 
children parents are 
separated. Pupil 
interviews show that 
some children feel 
different, 
experiencing sadness 
and lacking stability. 

Children use these 
strategies for their 
personal well-being 
and build their 
emotional health.  
 

Spring review 

Use of Malachi Trust has had some success in supporting three target families with a variety of 
needs. 
Underlying reasons for poor attendance and punctuality are being addressed and plans for 
counselling sessions with the families has led to more understanding and better relationships 
between the school and home. Other successes are seen in the much more positive behaviour of 
pupils where the family background is very difficult.  
There has been success where a family has realised there is still a significant process to go through 
where loss has had a huge impact on the family.  
Use of the educational psychologist for families where pupil behaviour is having a concerted negative 
impact on their happiness and attainment has been very helpful in supporting children, families and 
staff. Advice has had impact on one family so far ensuring integration into the school day, and we 
continue to work and plan with another family to further understand the reasons behind behaviours 
in order to address them so the pupil in school can be happy and successful in school. 

4. Over this academic year we will run termly 
SEND workshops for parents to learn how 
they can help their child to ensure 
homework is completed to a high standard 
and that SEND objectives can be practised 
at home. 

Provide simple packs for children, where 
necessary, to use at home to complete their 
homework to a high standard.  
 
Deputy head – 3 days per term (see leadership of 

SEND and PP hours by the Deputy Head )  

SEND parents who 
attend the Provision 
Plan meetings 
explain that they 
struggle to 
understand ways in 
which they can help 
their children to 
learn.  
 
Children feel they 
can’t tell their 
parents or that they 

Parental engagement 
and understanding of 
SEND strategies for 
learning increases and 
they engage more with 
their children’s 
education at home, 
raising children’s 
educational 
engagement and 
sharing aspirations. 
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don’t listen and react 
(evidence from 
meetings with 
children). 

Spring review 

Attendance for the reading and phonics workshop in December was very high with 26 parents 
attending. Most parents joined in the tasks set in the workshop, noted resources and either 
purchased or made their own resources. Where the parents were of disadvantaged and SEND 
children, the impact of these activities has been seen in homework and in their school work, 
contributing to success in achieving their objectives in the Provision Plans. 
Feedback was very positive and parents were happy to share their experiences, asking for further 
workshops. 
Attendance for the maths and writing workshops was not as high, with 10 parents attending. 
However, the level of interaction, use of resources and understanding of the parents was much 
enhanced by the level of adult to parent ratio. Parent feedback was very positive and noted 
understanding of learning methods for their children.  
Follow up - staff to set practical activities for homework. 

5. Additional support resources  purchased 
in this academic year  for SEND and PP 
interventions will provide high quality 
Wave II and Wave I II interventions 
where necessary to facil itate children 
meeting their targets. Funding towards 
specialist music lessons - £406 

 

Children need to 
use kinaesthetic 
learning equipment 
to meet their 
learning objectives, 
using specialist  
advice from outside 
agencies.  

Children wil l meet 
their SEND targets 
with a deeper 
understanding of 
ways to learn.  

Spring review 

Resources purchased for whole class and small group work have proved very successful,  
ranging from dice to generate tasks for writ ing, number strings, cards for t imes tables, talk 
tins,  head phones for individual spelling programmes and many other resource s.  
Overlearning of objectives in a variety of ways, leading to ind ependent learning is a continued 
aim with success seen in children meeting their objectives in their Provision Plans and 
children being removed from the SEND  register.  
Music lessons continue to ensure that children have access to a broad and balanced 
curriculum; engaging and progressing in a specialist music programme, year on year.  

6. Use Continual Professional 
Development to train staff for class and 
group provision strategies to engage 
and challenge.   

Decide as a school whether data analysis 
meetings are enough to track these children 
and look into how to track and develop own 
system, if necessary.  
See Deputy Head time.  
 
 

Disadvantaged 
children are not 
making the same 
progress as non-
disadvantaged 
children 

Children and staff 
feel that they are 
challenged to achieve 
and are given the 
correct tasks to 
achieve this.  

Spring review 

Following spring data analysis,  writ ing has been made a focus for Professional Development 
and in the curriculum for disadvantaged and non - disadvantaged pupils.  
Continual professional development with teaching staff and teaching assistants  is focussed on 
ensuring children can choose challenging and engaging learning activities and are more 
independent learners.  
Data shows writing is the weaker subject area for non-disadvantaged pupils and  
disadvantaged children. We are narrowing the gap in writ ing in working towards and expected 
but the gap is widening sl ightly in greater depth between non- disadvantaged and 
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disadvantaged.  
Further dril ling down in to the children where this is the case shows that 11.1% of non - 
disadvantaged children have made progress from secure to greater depth in writing and 10.2% 
of disadvantaged have made progress movi ng from secure to exceeding in writing.  
Staff feedback is posit ive about using concrete materials to engage and using challenging and 
engaging activities to motivate and enthuse , e.g. use of spelling games in Y5 which move from 
teacher led activity to pupil led, paired activity.  Use of dice with conjunctions, punctuation 
and other choices to vary writing styles and sentence structure  is expected throughout the 
school.  
Year 1 interviews with  disadvantaged children and non- disadvantaged spell ing groups from 
across the school show they engaged with active learning using lots of varied equipment and 
ICT to support their learning . Disadvantaged non SEND pupils in Year 1 have moved from 
emergent to secure in all  core subjects.  
Review of each subject area wit h data analysis meetings with teachers enabled teachers to 
identify the disadvantaged children to target. Liaison between staff with children ’s new 
targets enabled extra provision to be made.  
Tracking system developed to identify the strengths and gaps following each termly data 
analysis.  Shared with all  staff  and governors in curriculum committee  to enable action to 
impact on closing the gap as a school focus.  
All parents shared this information through mid- year reports.  

7.  Ensure all children experience  a range 
trips, clubs and residential trips.  

 
 

Funding for trips 
etc identified as a 
barrier to l i fe- long 
learning and 
enjoyment.  

All children 
experience a wide 
range of cultural 
experiences, sporting 
activities and after 
school clubs.  

Spring review 

£3,000 
Short fall for tr ips over the year has approximately been £80 per class. Each class has 
approximately 3 trips.  
Approximately £2120 for trips. £150 for clubs and peripatetic music.  
Remainder on residential tr ip.  
Impact –  real l ife experiences, broader understanding of cultural heritage, richness of 
experience. Ability to write about these concrete experiences alongside other pupils.  
 

Total expenditure: £58,080 

This strategy will be reviewed three times a year by the Senior Leadership Team after data analysis meetings 

and by the Governing Board. 

 


